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Executive Summary 

This  project  aimed  to  understand  
children  and  young  ɳǸɐɳȺǸẏɾ flood  
experiences  and  the  concomitant  
impacts  of  floods  on  their  
education,  following  the  
devastating  February  2022  floods  in  
the  Northern  Rivers  of  New  South  
Wales  (NSW)  and  Southeast  
Queensland,  Australia . 

The  Northern  Rivers  town  of  
Lismore  was  considered  the  
flooding  ǸʬǸɅʌẏɾ epicentre  and  has  
formed  the  focus  of  this  research . 
Almost  1000  schools  and  early  
childhood  education  and  care  
(ECEC) settings  were  either  deemed  
unsalvageable,  temporarily  closed,  
or  significantly  disrupted .

The  SCU Vice  >țǍɅǪǸȺȺɐɶẏɾ Flood  
Recovery  Scheme  provided  funding  
support  for  the  Floods  + Me  project  
to  bring  ǪțȡȺǱɶǸɅẏɾ and  young  
ɳǸɐɳȺǸẏɾ voices  to  the  fore  as the  
education  sector  rebuilt  itself  across  
the  Northern  Rivers . The  project  
brought  together  a team  of  leading  
researchers  on  climate  change  
education  and  disaster  recovery  
from  ñ>Ćẏɾ Sustainability,  
Environment  and  the  Arts  in  
Education  Research  Centre  (SEAE), 
é¶uÿẏɾ Climate  Change  Research  
Network  and  Climate  Impacts  
Observatory,  Latrobe  ĆɅȡʬǸɶɾȡʌʳẏɾ 
Climate  Lab,  The  University  of  
Sydney,  and  Victoria  University . 
Northern  Rivers  children  and  young  
people  generated  an  extensive,  arts -
based,  quantitative  and  qualitative  
data  suite . 

The  Floods  + Me  Education  
Framework  seeks  to  advise  and  
support  the  well -being  and  
education  of  children  and  young  
people  impacted  by  flood  disasters . 

The  research  has  generated  a rich  
tapestry  of  children  and  young  
ɳǸɐɳȺǸẏɾ flood  stories  that  coalesce  
around  key  themes : gaps  in  
learning,  community  support  and  
resilience,  displacement,  and  
climate  education . 

The  ɳɶɐȲǸǪʌẏɾ key  recommendations  
are :

Resilience : Children  and  young  
people  require  greater  support  for  
them  to  build   resilience ;
Return  to  Learning : Rushing  to  
return  to  class during  and  
immediately  following  a flood  event  
may  negatively  impact  children  and  
young  ɳǸɐɳȺǸẏɾ well -being,  resulting  
in  further  distress ; 
Mental  health  support : Mental  
health  support  post -floods  is a 
critical  need . Listening  and  
attending  to  children  and  young  
ɳǸɐɳȺǸẏɾ self -stated  needs  should  be  
the  initial  and  ongoing  response ;
Time : There  are  no  quick -fix  
solutions  for  children  and  young  
people  impacted  by  flood -induced  
disasters . Recovery  takes  time,  and  
age  and  gender  are  significant  
factors ;
Community  Support  and  
Recovery : Support  of  and  by  the  
community  is essential  for  recovery . 
Children  and  young  people  want  to  
be  authentically  included  in  flood -
disaster  preparation  and  recovery  
practices ; and,
Policy  and  Curriculum : The  
development  and  implementation  
of  flood -induced  disaster  policy  and  
curriculum  in  education  is an  
urgent  and  critical  need .
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Figure 1: Research collage created by youth researcher 
Malika
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Floods, Children + Education 

Children  and  young  people  are  disproportionately  impacted  by  the  
detrimental  consequences  of  climate -induced  flood  events  worldwide  (Verlie  
et  al., 2025 ). In  2022 , UNICEF  reported  that  more  than  27 million  children  were  
exposed  to  severe  flooding  with  devastating  health,  well -being,  and  
education  impacts  (UNICEF,  2022 ). Displacement  and/or  disruption  in  
educational  and  home  environments  pose  the  most  fundamental  learning  
impacts  for  children  (Convery  et  al., 2014; Fulton  & Drolet,  2018; Lassa et  al., 
2023 ; Shah  et  al., 2020 ).  While  it  is recognised  that  the  impact  of  flood  
disasters  on  ǪțȡȺǱɶǸɅẏɾ education  is profound  (Mort  et  al., 2018), the  nature  
and  the  severity  of  flood  and  climate -induced  impacts  are  not  well  
understoo d  from  a child -centred  perspective  (Cutter -Mackenzie -Knowles  & 
Rousell,  2020 ; Rousell  & Cutter -Mackenzie -Knowles,  2020 , 2023 ; Verlie  et  al., 
2025 ). 

Our  concern  with  the  ways  in  which  floods  impact  ǪțȡȺǱɶǸɅẏɾ lives  and  
education  drove  the  Floods  + Me  project , as the  research  team  worked  with  
youth  and  child  researchers  in  the  Northern  Rivers  region  of  Australia,  
principally  the  town  of  Lismore . Lismore  sits  at  the  confluence  of  two  rivers,  
both  of  which  carry  water  from  the  upper  catchment  of  the  Richmond  River  
system  and  is consequently  flood  prone  (Rugendyke  & Vanclay , 2023 ). 
Between  late  February  and  March  2022 , the  town  and  surrounding  region  
faced  two  catastrophic  major  flooding  events,  with  Lismore  reacording  an  
observable  flood  level  of  14.4m  AHD  (Australian  Height  Datum)  on  February  
28, which  was  considered  unprecedented  in  the  ɶǸȓȡɐɅẏɾ recorded  settler  
history . 

Following  the  floods  in  2022 , more  than  1000  schools  across  the  broader  
Southeast  Queensland  and  Northern  New  South  Wales  regions  were  closed  
due  to  risks  from  flooding  (Hanna,  2022 ). While  in  the  Northern  Rivers,  floods  
damaged  an  estimated  88  public,  Catholic  and  independent  schools,  and  
temporarily  closed  331 education  facilities  forcing  many  children  and  young  
people  to  study  at  home  (if  their  home  was  unaffected)  or  at  makeshift  
schools  in  temporary  shelters  and  on  the  local  Southern  Cross University  
campus  (School  Infrastructure  NSW, 2024 ; White,  et  al., 2022 ; Royal  Far West  
& UNICEF  Australia,  2022 ). Some  of  these  schools  were  permanently  closed  
and  relocated  due  to  the  extent  of  the  flood  damage  (Royal  Far West  & 
UNICEF  Australia,  2022 ). Many  children  and  young  people  were  also  rendered  
homeless  by  floodwaters  and  faced  compounding  material  and  mental  
health  impacts . These  significant  outcomes  indicate  that  the  floods  created  
substantial  educational  impacts  but  provide  little  understanding  of  what  
ǪțȡȺǱɶǸɅẏɾ experiences  of  these  impacts  might  have  been,  nor  how  children  
understand  and  narrate  their  own  experiences  (Verlie  et  al., 2025 ).
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Figure 2: Youth researcher  data 
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Overview of the Floods + Me project  

Figure 3:  >ɐȺȺǍȓǸ ɐȒ ǪțȡȺǱɶǸɅẏɾ ǍɶʌɃǍȶȡɅȓ ȡɅ ɶǸɾɳɐɅɾǸ ʌɐ ʌțǸ ȒȺɐɐǱɾṞ ǩʳ EǸȺȡɃǍ 
and Malika 

To date,  the  vast  majority  of  discussions  about  education  and  climate  change  
position  education  as a strategy  for  enabling  other  sectors  of  society  to  
mitigate  and/or  adapt  to  climate  change  (e.g . Feinstein  & Mach,  2019). Rarely  
do  public  or  academic  discussions  consider  the  pervasive,  disruptive  effects  
of  climate -related  disasters  on  children  and  young  ɳǸɐɳȺǸẏɾ education . 

Many  adaptation  conversations  focus  on  physical  infrastructures  and  
environments  rather  than  human  infrastructures,  including  educational  
communities,  which  are  increasingly  vulnerable  to  climate -related  disasters  
but  also  crucial  to  mobilising  effective  recovery  responses . Recovery  
processes  can  be  most  effective  in  rebuilding  communities  and  places  when  
children  and  young  people  are  included,  trusted  and  empowered  to  play  a 
meaningful  role  in  responding  to  and  recovering  from  climate -related  
disasters  (Towers  et  al. 2014; Treichel,  2020 ). The  objectives  of  the  overarching  
Floods  + Me  project  were  therefore : 

1. To understand  and  map  the  flood  experiences  of  children  and  youth  in  
the  Northern  Rivers ; 

2. To support  education  and  community  services  in  understanding  flood  
experiences  of  children  and  young  people ; 

3. To enable  post -flood  recovery  practices  that  centre  child  and  youth  
experience,  by  co -designing  a ẎfȺɐɐǱɾ + Me  Education  fɶǍɃǸʭɐɶȶẏ and  
co -creating  a ẎfȺɐɐǱɾ + Me  Community  MʲțȡǩȡʌȡɐɅẏ; and,   

4. To support  post -flood  recovery  by  situating  children  and  young  ɳǸɐɳȺǸẏɾ 
flood  experiences  within  global  contexts  and  evidence -based  practices  
in  climate  disaster  research,  and  building  cross -institutional  
collaboration  to  further  support  research  and  community  recovery  in  
this  field .



9 Research Methodology + Design

A resounding  tenet  of  child -framed  research  methodologies  has  been  the  
positioning  of  the  child  as an  agential  subject,  rather  than  a passive  object  of  
research . Therefore,  central  to  this  project  was  the  positioning  of  children  and  
youth  as researchers,  to  recognise  them  as knowledge  producers  in  the  
Northern  Rivers  flood  recovery  process . 

Thirty  young  people  were  invited  to  join  the  project  (15 x 5-10-year -old  child  
researchers  and  15 x 11-17-year -old  youth  researchers)  through  an  open  call  for  
expressions  of  interest  via  social  media  to  Northern  Rivers  child  and  youth  
communities  and  extended  to  children  and  young  people  who  attended  Wade  
School  and  the   Spinks  School  with  ethics  approval  at  Southern  Cross University  
(# 2023 /138). This  multi -pronged  approach  to  recruitment  was  highly  successful . 

There  were  five  research  phases :
1. Recruitment  of  30  children/youth ; research  information  forums,  with  

parents,  children,  youth ; scoping  literature  review ;
2. Research/theory  workshops  with  the  children/young  people ;
3. Children/young  ɳǸɐɳȺǸẏɾ fieldwork ;
4. Youth -led  Floods  + me  survey ; and,
5. Floods  + me  Education  Framework,  Policy  Brief,  Community  Exhibition .

Children  and  young  people  were  engaged  in  research  training  before  
generating  arts -based  community  stories  of  the  floods  over  6 months  from  
November  2023  until  June  2024 , approximately  2 years  after  the  floods . 

Initial  data  was  collected  through  various  methods  as chosen  by  the  child  and  
youth  co -researchers,  including  peer/community  interviews,  painting,  sculpture,  
drawing,  collage,  essay, short  film,  storying,  and  poetry  and  was  analysed  
through  diffractive,  arts -based  methods . Diffractive  analysis  was  engaged  to  
produce  multiple  and  diverse  perspectives  elicited  through  differing  meaning -
making,  such  as through  conversations,  stories,  imagery,  film,  and  poetics  
(Barad,  2007 ). These  outcomes  were  created  and  curated  into  the  community  
exhibition  at  ñ>Ćẏɾ Lismore  Learning  Centre  during  October  2024 . Entitled  
ẌfȺɐɐǱ Rats : ğǸẏɶǸ Still  oǸɶǸẍṞ the  exhibition  was  named  by  the  young  people  
who  felt  that  they  were  somewhat  ostracised  in  their  displaced  educational  
settings  post -floods . Some  data  presentations  follow  this  section .

The  survey,  co -developed  with  the  child  and  youth  researchers,  was  distributed  
to  young  people  (aged  from  11-17 years  inclusive)  at  the  Spinks  School  in  the  
Northern  Rivers . For  results  and  discussion  of  the  survey,  see Section  6.

By  way  of  attempting  to  engender  deep  understandings  of  the  flood  
experiences  of  children  and  young  people  in  the  Northern  Rivers,  we  include  
their  important  stories  in  the  next  section .
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Figure 4:  Flood Rats Exhibition title poster



Flood stories from the children and 
young people of the Northern Rivers 

The  following  stories  are  compositions  of  the  accounts  of  young  people  told  
during  the  project . They  range  from  first - to  third -person  to  capture  key  
themes  across  the  data,  staying  close  to  the  original  accounts  but  allowing  
the  young  people  to  be  de -identified .

!ȡɾțǍẏɾ Story : Community  Support  and  Resilience  
At  4am,  heavy  rain  woke  me . By  8am,  we  were  packing  and  heading  to  my  
ǍʔɅʌʳậɾ, then  on  to  ȓɶǍɅǱɃǍậɾ in  Alstonville  for  months . My  family  and  the  
Lismore  community  helped  clean  upẘeverything  we  owned  became  a  
muddy  pile  out  front . Friends  sold  cookies  to  raise  money . I learned  resilience  
ȡɾɅậʌ just  returning  to  normal,  ȡʌậɾ rising  up  together . School  shifted  between  
campuses,  and  the  community  rallied . I wish  ʭǸậǱ been  taught  how  to  be  
resilient,  but  uậɃ proud ẘwe  survived . The  Lismore  Lantern  Parade  made  me  
emotional : after  all  our  losses, ʭǸậɶǸ still  here . 

MɶȡȶǍẏɾ Story : Gaps  in  Learning  
Erika,  a  Year  3 student,  vividly  recalls  the  shock  when  her  school  in  central  
Lismore  was  declared  one  of  many  devastated  by  the  flood . Everything  
stopped  overnight  as the  community  scrambled  to  respond . The  sudden  
uncertainty ẘwondering  if  ɾțǸậǱ see her  school  or  friends  again ẙ ẘwas  
frightening . After  two  weeks,  learning  resumed,  but  not  as before : students  
were  dispersed  to  different  schools,  some  as far  as Goonellabah  and  Kyogle , 
while  MɶȡȶǍậɾ best  friend  switched  to  homeschooling . Erika  continued  her  
schooling  in  makeshift  classrooms  set  up  in  a  shopping  centre  and  a  rugby  
club  before  her  school  finally  found  a  semi -permanent  home . Reflecting  on  
that  time,  she  says, Ẫ2022  was  a  lost  year . I feel  like  we  ǱȡǱɅậʌ learn  much . 
There  was  so much  disruption,  and  though  we  tried  to  keep  learning,  there  
are  definitely  gaps  because  of  the  floods .ẫ 

¬ɐʬǸȺʳẏɾ Story :  Moving  away
During  the  big  flood,  my  sister  and  I evacuated,  leaving  Dad  and  our  dog  
behind ẘthey  escaped  through  the  roof  as water  reached  the  second  floor . 
We  watched  the  muddy  water  swallow  our  home,  slept  badly  from  worry,  
and  saw  the  Ǫȡʌʳậɾ devastation  online  once  the  internet  returned . When  we  
finally  checked  on  the  house,  ɳǸɐɳȺǸậɾ lives  were  scattered  in  the  mud . My  
family  and  volunteers  spent  days  cleaning  our  wrecked  belongings ; rubbish  
piled  up  outside  for  weeks  before  removal . Army  vehicles  and  helicopters  
filled  the  streets . We  moved  between  seven  houses,  then  landed  in  Ballina . 
Being  the  only  flood -affected  student  there  felt  like  a  relief  ẙ I ǱȡǱɅậʌ have  to  
keep  talking  about  it .

¦ȡɃɃʳẎɾ Story : We  want  to  know  more  about  floods  and  climate  change
Jimmy  perched  on  the  steps  of  the  shipping  container  he  now  calls  home,  
the  smell  of  mud  heavy  in  the  air . The  flood  had  wiped  out  his  ɃɐʌțǸɶậɾ shop,  
his  ȒǍʌțǸɶậɾ job,  and  his  school,  leaving  him  with  questions  no  one  answered . 
People  blamed  rain,  others  said  ẪǪȺȡɃǍʌǸ ǪțǍɅȓǸṹẫ but  to  Jimmy,  it  was  the  
world  breaking . School  moved  to  the  university,  which  was  ẪɳɶǸʌʌʳ ɾȡǪȶṹẫ but  
the  flood  always  loomed  in  his  mind . As storm  clouds  gathered  again,  he  
wondered : Will  we  ever  stop  running  from  the  water,  or  is it  always  coming  
back  for  us?
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Figure 5:  Collage of youth photographs 
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Figure 6: Image by youth 
researcher Fred

Figure 7:  Image by youth researcher Jambu



14 Floods + Me survey synthesis 

The  survey  sought  to  investigate  flood  experiences,  post -flood  impacts,  recovery,  
wellbeing,  agency,  support,  flood  education  and  climate  change  attitudes . A total  
of  107 students  from  Lismore  participated  in  the  survey,  which  was  conducted  in  
late  2024 . The  sampling  pool  was  predominantly  composed  of  students  enrolled  
in  Years 5Ṿ8 (80 .4%), which  included  young  people  aged  11-12 years  (39.3%) and  13-
14 years  (41.1%). Students  in  Years 9 Ṿ10 (19.6%), composed  of  15-17-year -old  young  
people,  were  the  smaller  cohort . 

More  than  half  of  the  respondents  identified  as girls  or  women  (57%), with  fewer  
identifying  as boys  or  men  (39.3%), and  a small  portion  either  preferred  not  to  
answer,  were  non -binary  or  identified  as another  gender  (3.7%). Almost  a quarter  
reside  in  the  Lismore  area  (22.4%) ṳẎ¬ȡɾɃɐɶǸẏṞ ẎMǍɾʌ ¬ȡɾɃɐɶǸẏṞ Ẏñɐʔʌț ¬ȡɾɃɐɶǸẏṞ or  
Ẏ¬ȡɾɃɐɶǸ oǸȡȓțʌɾẏṴṞ with  the  remaining  majority  dispersed  across  locations  in  the  
greater  Northern  Rivers  region  (77.6%).  
 
The  vast  majority  of  student  participants  (85.9%) reported  experiencing  the  2022  
floods . Others  also  strongly  recollect  a 2021 flood  (28.9%) and  another  
catastrophic  flood  in  2017 (24 .3%). While  the  largest  number  of  student  
participants  have  experienced  a single  flood  event  (42%), it  is noteworthy  that  
many  have  experienced  multiple  significant  flooding  events,  despite  the  claim  
that  these  disasters  were  1-in -100-year  occurrences .  

Descriptive  and  inferential  statistics  were  carried  out  to  understand  the  
ǪțȡȺǱɶǸɅẏɾ insights  on  floods,  namely  the  ȒȺɐɐǱẏɾ impact,  any  support  they  
received,  recovery,  ǪțȡȺǱɶǸɅẏɾ agency,  and  views  on  climate  change . 
Age  and  gender  are  critical  indicators  of  engaging  with  floods  as a personal,  
social,  economic  and  global  environmental  issue  with  cascading  repercussions . 
The  survey  results  showed  that  older  students  appeared  more  cognisant  of  the  
ȒȺɐɐǱɾẏ lasting  social  and  economic  toll  than  their  younger  peers . While  young  
people  expressed  varying  levels  of  certainty  that  climate  change  is happening,  
the  degree  of  conviction  about  their  stance  seemed  to  strengthen  in  the  upper  
years  (see Figure  8). Older  students  were  also  more  concerned  about  the  impacts  
of  climate  change . Those  who  are  worried  about  climate  change  were  of  the  
opinion  that  flood  management  should  be  taught  in  schools . 

While  most  of  the  survey  respondents  regarded  the  floods  as disruptive  events,  
the  female -identifying  students  registered  stronger  emotions  than  the  male -
identifying  and  other  genders .. The  female -identifying  students  were  likely  to  
report  the  floods  as confronting,  costly,  confusing,  and  scary . The  majority  of  the  
male -identifying  and  other  genders  felt  that  life  bounced  back  to  normal  after  
the  floods,  which  directly  contrasts  with  most  female -identifying  students,  who  
disagreed  with  the  statement . Most  female -identifying  students  reported  feeling  
uncertain  in  the  aftermath  of  the  floods,  with  most  male -identifying  and  other  
genders  reporting  the  opposite . The  majority  of  all  genders  reported  being  
worried  about  climate  change,  but  more  so among  female -identifying  students .  



15

Key  findings  of  the  survey  and  the  qualitative  data  are  detailed  in  the  following  
sections  of  the  report,  where  we  highlight  what  children  and  young  people  
shared  about  their  experiences,  what  they  required  from  support  structures,  
and  how  they  could  develop  resilience .

Figure 8:  Level of certainty that climate change is happening

Support structures and resilience

Across  all  data  in  the  Floods  + Me  project,  children  and  young  people  spoke  
about  the  support  that  existed  for  them  post -flood . They  acknowledged  the  
different  kinds  of  support  extended  to  them/their  community,  with  physical  
support  the  most  common  in  the  form  of  rebuilding  or  cleaning  houses  and  
donations  in  the  form  of  food,  clothes,  and  other  items  such  as school  books,  
bags,  and  accessories . Children  and  young  people  also  noted  that  some  
educational  and  social  support  was  offered . However,  almost  a quarter  of  
children  and  young  people  who  responded  to  the  Floods  and  Me  survey  (N=107) 
indicated  that  no  support  was  given .

Further,  the  children  and  young  people  suggested  that  more  educational,  
social,  emotional  and  psychological  support  was  required . One  young  person  
said  in  an  interview,  ẌğǸ took  a long  time  to  come  back  to  feeling  ɅɐɶɃǍȺẍ. The  
notion  of  ẎǩɐʔɅǪȡɅȓ ǩǍǪȶẏ in  the  aftermath  of  the  floods  was  not  a shared  
experience  amongst  all  children  and  young  people . While  most  reported  being  
able  to  recover  with  little  difficulty  (35%), almost  the  same  number  reported  the  
opposite  (32%) or  were  unsure  (21%). 
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Figure 9:  >țȡȺǱɶǸɅẏɾ ǱǍʌǍ ǍɅǱ ɶǸɾǸǍɶǪțǸɶ ɶǸɾɳɐɅɾǸɾ
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Emotional support
The  children  and  young  people  emphasised  the  need  for  mental  health  support  
post -floods,  among  other  forms  of  social  and  emotional  support,  including  
ẌǪɐɃȒɐɶʌṞ counselling,  trauma  management,  therapy,  hugs,  kindness,  love ." For  
the  youth  researchers,  their  "whole  world  changed  overnight"  from  feelings  of  
stability,  security  and  belonging  to  flux,  uncertainty  and  loss of  their  "comfort  
zones" . Their  loss was  felt  more  than  physically ; it  was  an  emotionally  driven  loss. 
Young  people  reported  feelings  of  being  forgotten  and  dismissed  at  a time  when  
they  needed  significant  additional  support,  guidance  and  attention . In  addition,  
22% of  survey  participants  indicated  feeling  ɾʔɶʬȡʬɐɶẏɾ guilt,  with  30% unsure  
about  their  feelings,  and  49% not  feeling  guilt . Children  and  young  people  
wanted  resilience  training  rather  than  being  told  to  just  be  resilient . One  
respondent  stated,  Ẍu ǱɐɅẏʌ know  how  to  be  resilient  Ṿ I need  to  be  taught  how  to  
be . EɐɅẏʌ just  tell  me  to  be  ȡʌẍ. This  was  a significant  finding . 

Figure 10:  Youth researcher responses at the think tank session  

Authentic  participation  in  recovery
Some  of  the  young  people  shared  that  they  were  ẌǸʲɳǸǪʌǸǱ to  act  like  adults,  
but  ʌțǸʳẏɶǸ [the  adults]  treating  us like  kids,  so ȡʌẏɾ kind  of  hard .ẍ They  wanted  to  
be  listened  to  so that  they  could  share  their  perspectives  and  experiences . They  
were  keen  to  practice  their  agency  by  helping  ẌȡɅ ways  they  ǪǍɅẍ. ẎoǸȺɳẏ was  a 
central  word  in  their  responses  and  extended  to  specific  actions  such  as 
volunteering,  clean -ups,  and  preparations  for  flood  relief  operations . Young  
people  wanted  to  be  in  the  community,  contributing  in  a meaningful  way . One  
young  person  said, ẌgȡʬǸ us hands -on  jobs  in  the  moment  so we  ǱɐɅẏʌ feel  
helpless . A lot  of  my  friends  felt  this,  and  I felt  lucky  that  I got  to  help ; it  helped  
me  recover .ẍ
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Figure 10:  Image from Malika's visual journal

Responsive return to school
To aid  in  recovery,  children  and  young  people  suggested  that  more  financial  
support  was  needed,  as well  as further  educational  support . Such  support  
included  tutoring,  online  schooling,  and  homeschooling,  which  they  felt  would  
have  helped  to  fill  the  gaps  in  their  learning . Children  and  young  people  called  for  
greater  access  to  resilience -building  education,  teacher  support,  and  general  
flood  education . They  wanted  to  feel  a sense  of  stability  and  connection  at  this  
crucial  time . Instead,  they  felt  like  they  were  missing  out  through  a lack  of  
schooling  opportunities  or  connection  with  their  friends  post -flood . 
Approximately  80 % of  the  survey  respondents  indicated  that  teaching  about  
flooding  in  schools  was  necessary . In  regard  to  teacher  involvement,  the  greatest  
number  of  students  (37%) were  ambivalent  as to  whether  they  were  supported  
by  their  teachers  during  the  flooding  crisis . Of the  rest,  29% felt  they  were  
supported ; however  25% did  not  feel  supported .

When  it  came  to  a connection  to  climate  change,  students  identified  a 
combination  of  knowledge  sources  that  had  informed  their  thinking . The  
majority  indicated  that  they  learned  about  climate  change  in  school  (76%) and  at  
home  (63%). Other  sources  of  information  include  social  media  (40 %), 
documentaries  and  books  (47%), peers  (39%) and  movies  (33%).
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Figure 12:  >ɐȺȺǍȓǸ ɐȒ ǪțȡȺǱɶǸɅ ǍɅǱ ʳɐʔɅȓ ɳǸɐɳȺǸẏɾ ǍɶʌɃǍȶȡɅȓ ɶǸɾɳɐɅɾǸɾ ʌɐ ʌțǸ ȒȺɐɐǱɾ
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Community preparedness
The  children  and  young  people  asserted  that  it  is important  not  to  disrupt  daily  
routines . This  is especially  important  for  those  with  learning  needs  and  diagnoses . 
They  advocated  for  daily  routines  to  be  followed  by  moving  to  a pre -planned  flood  
routine  that  is put  into  practice  by  flood  communities  (including  children,  adults,  
parents/caregivers,  teachers,  and  school  leadership) . They  also  called  for  a 
consideration  of  odour  management  post -flood,  which  is particularly  important  for  
children  and  young  people  with  sensitivities . 

Children  and  young  ɳǸɐɳȺǸẏɾ communities  extended  beyond  humans  to  their  pets,  
livestock  and  wildlife . They  suggested  that  education  should  be  provided  to  pet  
owners  regarding  ways  to  look  after  animals  in  the  event  of  such  disasters,  and  to  
create  a program  for  missing  and  lost  pets  post -floods,  including  support  for  
adoption . One  young  person  suggested  ẌʌțǍʌ people  can  build  back  smarter  so 
that  next  time  it  won't  be  as affected  as the  last  times .

Figure 13 : >țȡȺǱɶǸɅẏɾ ǱǍʌǍ 

Transitions  to  ẬɅɐɶɃǍȺậ
The  return  to  normalcy  was  felt  by  nearly  half  of  the  respondents  (42%). However,  a 
large  proportion  disagreed  with  the  notion  of  normalcy  post -crisis  (33%). Others  
were  ambivalent  in  their  response  (15%). Despite  this,  young  people  urged  caution  
when  saying  things  like  ẌʭțǸɅ things  get  back  to  ɅɐɶɃǍȺẍ or  expecting  them  to  
return  to  normal  because  ẎɅɐɶɃǍȺẏ may  no  longer  exist . Students  did  not  want  to  
transition  in  a Ẍǩȡȓ ɶʔɾțẍ and  needed  time  to  recover  without  potentially  harmful  
attempts  at  a ẌɵʔȡǪȶ Ȓȡʲẍ. They  shared  that  they  ǱȡǱɅẏʌ want  to  ignore  or  minimise  
what  had  happened  without  addressing  the  displacement  of  everything  familiar . 
This  is in  deep  contrast  to  the  ẎȲʔɾʌ get  on  with  ȡʌẏ approach  of  well -meaning  
educators . Expressed  was  a deep  need  to  address  and  manage  anxiety  regarding  
the  myriad  uncertainties,  sadness,  feelings  of  overwhelm,  ɾʔɶʬȡʬɐɶẏɾ guilt,  and  
ẌǩɶɐȶǸɅɅǸɾɾẍ. 
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Implications for Policy  

There  are  two  key  national  policy  instruments  that  stipulate  !ʔɾʌɶǍȺȡǍẏɾ vision  of  
climate  and  disaster  response  management . These  are  the  2018 National  
Disaster  Risk  Reduction  Framework  (NDRRF)  and  the  National  Climate  
Resilience  and  Adaptation  Strategy  2021-2025  (NCRAS).

The  2018 National  Disaster  Risk  Reduction  Framework  establishes  a 2030  vision,  
goals  and  priorities  and  outlines  foundational  strategies  for  action  to  be  met  by  
2030  (Commonwealth  of  Australia,  2018, p . 6). The  NDRRF  is closely  aligned  with  
global  policy  instruments,  especially  the  Sendai  Framework  for  Disaster  Risk  
Reduction  and  the  2030  Sustainable  Development  Goals . The  NDRRF  posits  
education  as a key  sector  that  is impacted  by  but  also  highly  adaptable  to  
changes  brought  about  by  the  climate  crisis . The  policy  text  highlights  the  
protracted  impact  of  disasters,  with  ẎɶǸǱʔǪǸǱ ǸǱʔǪǍʌȡɐɅẏ as a long -term  
challenge  alongside  reduced  ẍʭɐɶȶȒɐɶǪǸ participation,  increased  crime,  and  
physical  and  mental  health  and  ʭǸȺȺǩǸȡɅȓẍ (COA, 2018, p . 5). 

The  NDRRFẏɾ enactment  of  !ʔɾʌɶǍȺȡǍẏɾ vision  and  goals  emphasises  that  
understanding  disaster  risk  is critical  to  its  proper  management,  and  one  which  
requires  long -term,  solution -driven  research,  innovation  and  knowledge  
practices,  together  with  disaster  risk  education . Disaster  risk  education,  as 
delineated  in  the  NDRRF , refers  to  formal  and  informal  education  and  
community -driven  engagement . Disaster  risk  education  is also  envisioned  to  
inform  policy,  research,  and  operational  expertise  in  an  all -agency  strengthening  
to  support  and  contribute  to  sectoral  capabilities .  

Similarly,  the  Ẏ¸ǍʌȡɐɅǍȺ Climate  Resilience  and  Adaptation  Strategy  2021-2025 : 
Positioning  Australia  to  better  anticipate,  manage  and  adapt  to  our  changing  
ǪȺȡɃǍʌǸẏ indicates  that  education  is one  of  the  critical  sectors  (including  health,  
agriculture,  and  social  policy)  that  are  expected  to  build  resilience  and  
adaptation  actions  in  a coordinated  and  collaborative  manner  across  all  levels  
and  channels .

The  NCRAS is to  be  enacted  across  four  domains : the  Natural,  Built,  Social,  and  
Economic . Education  falls  within  the  Social  Domain,  where  due  emphasis  is 
afforded  to  the  vulnerabilities  of  communities,  peoples,  cultures  and  institutions  
to  the  climate  crisis . Ẍoȡȓț levels  of  ǸǱʔǪǍʌȡɐɅẍ is indicated  as an  adaptation  
mechanism . 

For  both  policy  documents,  there  are  no  specific  actions  or  strategies  stipulated  
to  engage  education  as a sector  in  managing  identified  vulnerabilities . The  
research  team  encourages  federal  agencies,  sector  heads,  and  policymakers  to  
strategically  ground  governance  of  education  regarding  disasters  on  targeted  
research  of  how  vulnerabilities  and  capabilities  are  experienced  and  expressed  
on  the  ground . 
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Figure 14:  ĥɐʔɅȓ ɳǸɶɾɐɅẏɾ ǍɶʌɃǍȶȡɅȓ ɶǸɾɳɐɅɾǸ ʌɐ ʌțǸ ȒȺɐɐǱɾ 

Two  documents  may  be  germane  to  such  work,  namely  ẎEȡɾǍɾʌǸɶ Resilience  
Education  for  Young  æǸɐɳȺǸẏ (Commonwealth  of  Australia,  2021), developed  with  
The  Australian  Institute  for  Disaster  Resilience  and  the  Ẏĥɐʔʌț Perspectives  
Roadmap  for  the  participation  of  South  Australian  young  people  in  disaster  
ɶǸɾȡȺȡǸɅǪǸẏ (Brookes,  2021), developed  by  the  Red  Cross. Both  projects  foreground  
the  importance  of  local  participation  and  deep  engagement  of  young  people  in  
disaster  resilience  education .



23

Implications  for  state  government  
In  the  aftermath  of  the  2022  Northern  Rivers  floods,  several  schools  in  the  area  
ceased  operation  temporarily  (e.g ., two  weeks)  while  others  did  so over  an  
extended  period  (e.g ., two  years) . Although  getting  children  and  young  people  
back  to  school  was  a priority,  their  learning  became  a secondary  concern  over  the  
mounting  social  and  economic  crises  that  the  children,  their  parents,  and  teachers  
had  to  address . The  immediate  and  protracted  impact  of  disruptions  on  children  is 
yet  to  be  fully  documented  and  understood,  and  it  must  be  noted  that  teachers  
were  similarly  impacted . The  research  team  recommends  a targeted  and  
thoughtful  approach  of  pre -positioning  support  to  flood -exposed  school  
communities,  backed  by  research  and  as informed  by  ethical  consultations . 

 
While  there  exists  a Bushfire  and  Grassfire  Response  Plan  in  the  NSW  Education  
EǸɳǍɶʌɃǸɅʌẏɾ policy  library,  there  is no  specific  policy  that  stipulates  how  to  
address  the  circumstances  around  education  and  ȺǸǍɶɅǸɶɾẏ welfare  in  flood  
disasters . With  due  consideration  of  the  ɾʌǍʌǸẏɾ vulnerability  to  
hydrometeorological  hazards,  and  as evident  in  recurrent  flooding  in  the  Northern  
Rivers  and  the  Hawkesbury -Nepean  region,  the  Education  Department  is 
encouraged  to  co -design  a ẎfȺɐɐǱ Risk  and  Exposure  æȺǍɅẏ with  communities,  
education  precincts,  children,  and  alongside  health,  well -being,  and  emergency  
agencies  and  organisations .  

Implications  for  school  leaders  
Climate -induced  disasters,  such  as those  that  this  research  has  investigated,  are  
becoming  ever  more  frequent  and  have  significant  impacts  on  children  and  
young  people,  their  teachers,  school  sites  and  the  community . School  leaders  are  
charged  with  not  only  managing  myriad  demands  and  possibly  unsafe  school  
facilities  but  also, importantly,  their  students  and  staff,  many  of  whom  have  
experienced  and  suffered  significant  loss and  trauma . The  project  findings  
suggest  that  whilst  school  facilities  and  grounds  should  be  safe  (including  odour  
control),  the  well -being  of  students  and  staff  is paramount,  and  recovery  takes  
time . Returning  to  learning  must  be  well  planned  and  structured,  tempered  by  
listening  to  the  needs  and  voices  of  children  and  young  people,  ensuring  that  
learning  and  teaching  are  tailored  to  contexts . The  research  team  urges  school  
leaders  to  attend  to  the  findings  of  this  project  and  to  the  young  people's  voices,  
expressing  their  experience  and  their  needs .

Implications  for  parents  
Often,  during  and  after  disasters,  children  and  their  experiences  are  
backgrounded  at  the  expense  of  ensuring  their  safety . Whilst  this  is critically  
important,  it  is also  imperative  not  to  mistake  silence  for  resilience . Children  must  
have  the  opportunity  to  express  their  disaster  experiences  and  subsequent  needs  
in  safe  and  supportive  environments,  which  may  not  necessarily  be  in  the  home  
but  rather  with  professional  or  educational  help,  or  even  with  peers . Children  and  
young  people  are  capable  and  will  often  thrive  when  given  meaningful,  hands -on  
jobs  in  the  recovery  effort . Such  activities  can  assist  with  making  important  
connections,  giving  a sense  of  agency  and  control  of  the  situation,  processing  
experiences  and  being  active,  which  are  essential  after  such  disasters . 
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Implications for children and young people 
Floods  and  their  aftermath  can  be  unsettling,  frightening  and  sometimes  
traumatic . Such  experiences  need  to  be  processed  in  healthy  and  constructive  
ways . It  is important  that  children  and  young  people  come  forward  and  
communicate  their  experiences  and  subsequent  needs  to  adults  they  trust,  
educational  and  mental  health  professionals  and/or  their  peers . However,  it  is 
important  to  also  acknowledge  that  some  young  people  will  not  feel  ready  to  or  
comfortable  speaking  about  their  experiences,  especially  in  the  immediate  
aftermath  of  a disaster . Creative  pursuits  such  as drawing,  painting,  diarising , 
poetry  and  music  creation  can  greatly  assist  in  processing  life  experiences  in  
healthy  and  meaningful  ways . Indeed,  such  activities  would  be  a potentially  rich  
and  useful  way  to  re -engage  in  education  and  would  likely  support  well -being  
and  mental  health . 
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This  project  aimed  to  understand  children  and  young  ɳǸɐɳȺǸẏɾ flood  experiences  
and  the  impacts  on  their  education . Our  recommendations  for  policymakers  and  
curriculum  developers  revolve  around  the  support  structures  that  the  young  
people  expressed  they  need  post -flood . These  needs  are  complex  and  
multifaceted,  requiring  additional  attention  and  research  to  identify  the  
effectiveness  of  intervention  measures . Educational  and  schooling  experiences  
for  many  children  and  young  people  are  not  just  about  social  and  academic  
engagement  and  learning,  but  are  touchstones  for  their  emotional  and  mental  
well -being . Summarised  from  this  report,  the  following  recommendations  have  
been  identified  that  could  be  implemented  post -flood  to  support  children  and  
young  people  to  continue  to  develop  their  learning  and  education . These  are :

o Resilience : We  have  found  children  and  young  people  want  to  be  
authentically  included  in  climate -disaster  preparation  and  recovery  
practices : Ẍu ǱɐɅẏʌ know  how  to  be  resilient  Ṿ I need  to  be  taught  how  to  be . 
EɐɅẏʌ just  tell  me  to  be  ȡʌẍ; 

o Return  to  Learning : Rushing  into  re -establishing  learning  during  and  
immediately  following  a climate  event  at  the  expense  of  children  and  young  
ɳǸɐɳȺǸẏɾ well -being  may  result  in  further  distress  to  them : Ẍ2022  was  a lost  
yearṟ There  are, absolutely,  gaps  in  our  learning  because  of  the  ȒȺɐɐǱɾẍ. 
There  needs  to  be  a responsive  return  to  school  with  students  and  teachers  
involved  and  where  students  can  express  their  needs ; 

o Mental  health  support : Mental  health  support  for  children  and  young  
people  during  and  post -floods  is a critical  need ; Listening  and  attending  to  
children  and  young  ɳǸɐɳȺǸẏɾ self -stated  needs  should  be  the  initial  and  
ongoing  response . Counselling,  training  in  resilience  development  and  
creative  pursuits  can  help  young  people  to  prepare  for  floods  and  process  
their  experiences  afterwards ;

o Time : There  are  no  quick  fixes  for  children  and  young  people  impacted  by  
climate -induced  disasters . Recovery  takes  time  and  age  and  gender  are  
significant  factors . Children  and  young  people  should  not  be  rushed  to  
ẌɶǸʌʔɶɅ to  ɅɐɶɃǍȺẍ but  given  the  opportunity  to  engage  in  meaningful  
discussions  about  what  recovery  means ;

o Community  Support  and  Recovery : Support  of  and  by  the  community  is 
essential  for  recovery . Children  and  young  people  want  to  be  authentically  
included  in  climate -disaster  preparation  and  recovery  practices,  including  
caring  for  pets  and  wildlife . Having  systems,  structures,  and  pre -designed  
plans  in  place  in  which  everyone  knows  their  role  means  these  can  be  
enacted  rapidly  during  a flood  disaster,  particularly  when  these  are  
unexpected  or  fast  changing ; and,

o Policy and Curriculum:  The Development of a climate -induced disaster 
policy for education is an urgent and critical need.
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